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I. INTRODUCTION ' .

.This project was an outgrowth of a Title I, ESEA cooperative project
involving nine Arkansas schoo] districts. The cooperative was initiated
dut/ng the 1971 72 school year in response to the need for estab]1sh1ng
aecountab111ty procedures in Title I, ESEA programs. During the first two

d years, the emphasis‘ﬁas foeused on developing and field tes;ing procedures
for condugpidg districtwide'essessment of néeds, program p1apning, anq
program é@%]uation. Aéfthe end o% the two-year period, the step-by-step
pr0cedureé which had pro;en effective and practical were published by the

Arkansas State Department of Education. This publication entitled,

A Project Guide for Implementing an Accountability Management System (AMS)T}
I ' ¢

in Title I, ESEA and Other Prqg?ams, was disseminated to all districts in

the state and has resulted in improved Title I projects and evaluation
reports, a
After accomplishing the estab11shed goal of developing and field test-
‘ing program accountab1]1ty procedures, the participating districts d1rected
their eff?rts to the application-of accountability procedures in Title I,
ESEA [e;gjeg prdﬁ;gag//igggzieffort was initiated during the 1973-74 school .
year. The results ach1evedlduring the 1973-74 school year served as a
basis for further development and refinement dur1ng 1974-75. Those |
d1str1cts part1c1pat1ng 1nc1uded Helena-West Helena, Brinkley, Delta Special,
Fort Smith, Hope, Marianna, Mont1ee1]o, Mountain Home, and Russellville.
The Helena-West Helena School District.served as the administen?ng ) N
agent fpr the-cooperative.‘ The districts were assisted by the staff of '

Educators Conéﬂ]ting Services, Inc., who had been involved in the coopera- .

-

tive project since its inception.




- The purpose of this‘feport is fo describe tﬁe project activities

implemented during 1974-75 and to present the evaluation results.

-

I1.  PROJECT PARTICIPANTS
i ‘ . . /
A4 Target Students

/
| Each of the participating teachers-selected one sect1on of the1r

~

/ Title I participating students who were being provided 1nstruct1on in

i
read1ng-to serve as the target population. A summary of the number of .

*

m1nor1ty and nonminority target students by grade is presented in Table I.
‘9
TABLE I . 3

»-‘

THE ‘NUMBER OF MINORITY AND HONMINORITY STUDENTS PARTICIPATING IN THE
1974-75 TITLE I, ESEA COOPERATIVE READING PROJECT BY GRADE

TOTAL NUMBER -OF NUMBER OF
GRADE '~ NUMBER MINORITY NONMIORITY
1 149 107 42
2 128 80 48
3 160 66 94 / .
4 130 102 | 28
5 ‘74 “ 30
6 o 23 18
TOTAL | 682 422 260

These participating Title I students were those who had demon-
. strated deficiencies in reading achievement as measured by stan-

fdardized reading achievement tests. The most common criterion applied

e




. district was as follows: e
District - No. of Teachers

Helena-West He]ena. 12

Brinkley 4

Delta Special _ 2
Fort Smith : 2
Hope -

. Marianna . 10\\
Monticello . 3
Mountain Home - 2
Russellville 4
FOTAL " 46 ,

by theynine districts in se]ecfing the studeéts.Was that their
deficit in regding was one or more grade level equiva]eht scores
below g;ade placement. Iﬁ;some‘of the districts, recormmendations
by their previous teacher were also used as a second criterion
for selection.

Teachers /

Each of the nine participating districts selected teachers to

participate in the 1974-7§ project. The number of teachers by
\

Thesge teachers were provided training in 1mp]ement1ng
nostic

eading procedures within the1r target classrooms./ They.
adm1n1s%ered criterion-referenced reading tests and gecorded all
eva]uat1ve data specified in the ‘evaluation design. Sojie of the
teachers were assisted by aidds, while others were not

querintenden;s and Coordinatofs of FederaT;Prqgrams :

The superintendents and/or coordinators of Title I, ESEA Programs
in each district served as the cooperative board. They provided
assistance in implementing the program witﬁiﬁ their respective dis-
tficts and maintained communication with the administering district
and the State Department of Education.

8
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D. Principa]s‘and Instructional Supervisors

The principals of the schools where target classes were 19cated
and the district's supervisors provided supportive assistance to the
project activities. They attended trainihg sessions, helped monitor
the target classrooms, conducted the group meetings within their .

L4 _
districts, and gave assistance to teachers as needs were identified.

.E. State Department of Education Staff ' "
The coordinator of Title I, ESEA and his supervisory staff assisted
in the development and implementation 6f the project actiwities.

Their activitids included assisting the cooperative board with the

+

management of the project, attended the training sessions, conductéd
on-site visits to the participating districts, and maintained contact
with USOE to communicate the progrgfs of the project activities.

F. Outside Consultants

The staff of Educators Consulting §grvices, Inc., of Conway,
Arkansas, provided support in thé deve%dpment of the readiz‘b design,
conducted the staff development activities, provided criterign test
and‘training materials, conducted on-site monitoring visits to each
project classroom, analyzed all evaluative data, and éomp1eted fhis,

evaluation report. A

IIT. PROJECT OBJECTIVES

A

A. Objective One
' By May 30, 1975, eighty percent of the target students will demon-
strate achievemenf gains in reading as indicated by the following:

An equivalent to one grade level in the basal reading series as

measured by pre- and post-administration of the following measures:




B.

vocabulary gains made in basal series and;pre/post-gains made on

the Criterion-Referenced Reading Test. '

. One month's mean gain for each month of participation as measured

by pre/post-standardized achievement tests.

Objective Two
By May 30, 1975, the participating LEA's, with the assistance of
the consultants, will have demonstrated effective ongoing program

evaluation by applying the AMS model. Evidence that this objective

has been achieved will include:

. The number and percentage of ihg target studentg‘placed and main-
tained at their proper instructional ieve].

. The degree of accuracy which each teacher systematically retords
each target student's reading errors ;nJ>imp1ements appropriate
instructional actﬁvities. )

. Completed pupil re;ord §heets,‘pupil pantracts, and individual

records of progress maintained by the teachers and verified by

the supervisors, princ%pa]s, and consultants.

. [ 4
LA )

v
4 L 4

Obﬁective Three v L

At the end of each mdnth, the supervisors and principals will

have demonstrated effective supervision and monitoring procedures

in the Title I, ESEA AMS project by:

. Conducting a minimum of o;e classroom visit per month to each target
classroom and recording the degree of accuracy of placing each
target student at his pfoper instructional level and recording,

systematica]]y; the readihg errors generated by the target students.

10 -
5
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o Evidence that this objective.is being satisfactorily achieved will

. Conducting a minimum df one graup meeting per month with the 3
partnﬁlpting teachers to identify and discuss prdb]ems being

’encountered and q]ternatﬁve procedures to be employed. '

\
’

be completed monitoring reports submitted to the project consultants .

A

. . \
who will frovide written recommendations for any problems presented.
\

Objective Four " L .
By May 30, 1975, ninety pereent of the forty-six elementary ‘
reading teachers who perticipate\jn the AMS Title I, ESEA coopera-
tive project will have applied the\AMS model to a reading program )
involving fifteen to thirty target students Evidence that this

obJect1ve has been accomplished w1]1 be indicated by e1ghty percent

¥
level of accuracy in:

\

Placing each target student at h1s proper instructional level.
. Recording, systemat1ca]]y, the read1ng errors.
. 'Matching the errors generated w1th the appropr1ate performance

objectives. ’ \

\ o
|

-F . . . . §
. Performing continuous diagnosis. |

. Completing weekly pupil contracts..

» N
% »

Objective Five® ,

\
After participating in the AMS Title h, ESEA cooperative project{

the forty-six elementary teachers and thé1r immediate supervisors

will respond positively to the AMS model be1ng applied 1n the classroom '

as measured by a semantic differential 1nsjrument constructed by the’ / %

project consu]tants. The expected level ofl positive response will be

a méan of at least 3.5 on a five-point sca1E. o .

&

11
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DESCRIPTION OF DESIGN . L

The Continuous Assessment Reading Design (CARD), pretiodgTy referred

to as the AMS Readfng Design, is\é’criterion-referenced assessment 7

4

instructional program. The assessment component is ‘designed to measure

the specific skill needs of pupils who have demonstrated an ability to

perforﬁ at instructional levels kindergarten through six in the reading
materials or basaT series currently in use in their school d1str1ct

The tests w1]1 provide classroom teachers with immediaté and speC1f1c

information about the pupils' reading skill strengths and weaknesses.
Since each test item is keyed to a performance objective, the items missed

*

by a pupil will yje]d a profile of skill needs in the form of performance .
objectives. These objeétives will guide the teacher's instruction as the
pupil progresses through the read1ng materials.

The CARD assessment prograh is based on the concept of INSTRUCTIONAL
LEVEL. Instructional levels take 1nto c6n51derat1on the three major areas'

of reading behavior that are amenable to measurement: word recogn1t1on,

comprehension, and fluency. Most classroom teachers are fam1]1ar with the

concept of instructional levwel. Defined in operat1ona] terms, 1nstruct1ona]

level means the level at which a pupil demonstrates 92 to 96 percent word
- " ’ Q

recognition mastery, at least 60 percent mastery in comﬁrehepéion,*and

f]uencx which meets the minimum rate for the partigu]af31evel. . (
The purpose of the Continuou§ Assessment Reading Design (CARD) is to

provide teachers.with a continuqus assessment of pupils' reading skill

etrengths and deficiencies. This type of assessment generates piaghostic

information needed by teachers on a routine basis. Unlike other typical

assessment measures that are administered on a once-or-twice-a-year basis,

'CARD is administered any time a pupil progresses from.one ihEtructiona1
O .
7 12

r
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. =,
level to another, or whenever the teachete.‘;‘fdeems it necessary. The CARD

prpgram is an integral part of the total instructional program.

’

In the development of the CARD g?gs%s;meﬁt prOQ_ram; it was considered

* < ¥

Ty P¥et’ “
to be of utmost importance to matcgh,:ft‘he assessment design to a coherent

N\ . -
instructional design. Illustrated in Figure 1 is the CARD instructional

€ P

design\.
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FIGURE 1

CARD INSTRUCTIONAL DESIGN

STEP 1

Determine instructional

levels of pupils in each
subject area and start
instruction at this point

v

STEP 2

Record errors made by
pupil at instructional
level

r

STEP 3

\

Match pupil errors to
performance objectives
and complete weekly contracts
for pupils

v

STEP 4

Teach the identified skill
need or concept to pupil
using performance objectives
as basis for instruction

- 1

STEP 5

Assign pupil to instructional
material for
independent skill
practice

STEP 6

Pupil works on assigned
material with periodic
teacher and/or aide
monitoring

r

STEP 7

Place pupil in instructional
Tevel material to determine

if skill development
has occurred

If it has ==--

Return to Step 4

Move pupil ahead
. in materials until
_he generates the
s number of errors
required for
-~ instructional »

level placement




Using the instructional design illustrated in Figure 1 as a model,

an assessment design w

as formulated.

“in Figure 2, reflects the similarities between the two.

FIGURE 2

CARD ASSESSMENT DESIGN

/

This assessment design, illustrated

w'.{ii"v \

Determine Identify’ - Match
Pre-reading Specific Skill Needs
or Skill Needs at to

Reading Instructional Performance
-Instructional Level Objectives
Levels (Pretest - Form A) i,
i Determine Repeat
Tﬁifh. .Mastery of Instructional
Performance Cycle at Next
Poebr‘jfeocr‘{niavnecse 0b j ectives Assessment
) (Posttest - Form B) Level

In blending the assessment and instructional designs together, common

elements of classroom

follows:

1. Diagnosis and placement of pupils at their proper instructiona] Tevels.

management emerge.

The common elements are as

2. Matching pupil.skill deficiencies to performance obJectives as week]y
pupil contracts are completed.

[

3. Conducting direct teaching activities with pupils hav1ng cormon skiii

deficiencies.

4. Assigning pupils to 1nstructiona1 material for independent skill

practice.

5. Determining pupils’

ing a continuous d

iagnosis.

15
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V. PROCEDURES EMPLOYED A
A. Activity One -- Staff Deveiqp%ent Activities

H

Six days of stafi development activities were condycted/for the

participating teachers, principals, and supervisors. hesg sessions

F
P were held iaég}ttie Rock on the following dates: Septembe 19, 20,
p . 1974 Novembéh~19 20, 1974 February 26,727, 1975. ]
The trainihg topics incTuded in the sessidns were: | o
! 113
. Overview of elementary reading instruction. 'J: :ﬁ%
" .t Placement of pupils at the proper level of 1nstructG .
. Practicum in determining instructional ieve]scanh re ording pupil
errors (this invoives working with pupils to increase the teacher S
proficiency). . B ,./
. Identifying and deveioping instructional materia nd exercises
coded to - the specific support systems. :
. Conducting direct teaching activities with puépis having common
) skill deficiencies. ‘ :
. Assigning pupils to instructional materiai féé independent skill
practice. . /\ . ’
. Determining pupils' skill mastery of perforwance obJectives by
performing a continuous diagnOSis [
. Repeating the instructional cycie at the next a%sessment level.
. . Overview of CARD tests. ) 5 \ —
. How to administer the CARD tests" - ; ’ '
C e Admini%tering the CARD tests to pup;}é as a practicum exercise.
. Procedures for sending test data frdn the classroom to the consultants.
. Storing and retrieving CARD test information. = /

Cons. S 11
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/

o : Plan for implementing the CARD assessment des1gn at each ]oca]
: school district level.
f{ ; A review of d1agn051s and placement.

. Matching pupil sky]] def1c1enc1es to performance objectives.
.. Construct1ng‘Week]y pupil contracts as a guide to working on ‘
; | ski1l deficiencies. I
/ These steps 1mp1emented by teachers on a systqpat1c basis are the j
essential ingredients of the Continuous Assessmentheading Design ‘
) (CARD). After each training session was comp]eted; ongoing é]assroom ‘
,/ monitoring and informal local training sessions were continued to - j

assist the teachers in the continuous development of their skills as

(/ the design was imp]ementedﬁ

B. Activity Two -- Se]ect1on of Target Students

‘Each of the teachers seK/Zted .ope, target class of Title I, ESEA )

/

students scheduled to be ov1ded reading 1nstruct1on This target -

class served as the focal point for Jﬂp]ementfng and evaluating the o

. reading design.” ' In most 1nstances, the teachers applied the design -
to other groups; however, the project mon1tor1ng and evaluation was
limited to these students. - 5‘ l
C. Activity Three -~ Evaluation Design Comp]gted
The consultants completed an evgluation design fo be gpp]ié& in 1
determining the level of effectiveness of>the implemented desigp:
(See copy, Attachment A.) .
~ D. Activity Four -- Monitoring‘by Consultants and Staﬁe Depaftment of
T Education, Title I, ESEA, Supervisors

o The Title I supervisors conducted a minimum. of one on-site visit

to each participating district during the school year. The consultants

made two on-site visits to each teacher's classroom to.assist in

17
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monitoring thé progress of the project and to help with problems

being encountered: Monitoring repoets vere completed by the €on-

su]tants and. distributed t% the coordinators and/or si

kintendenjf,

(w~~~ . & .

#e_nl;_*,the_adm1n1ster1ng‘B1str1ct, and the State Department of Education

E. Activity Five -- Monitoring and Suppor ive Assistance bx_Loca]
Superv1sors and Principals ] !

t

The local instructional supervisors in those districts av1qg
such persons and the pr1n91pa]s of the schools where the target 4

groups were located served a key role in monitoring the progress of

T

the pr99ram and ass1st1ng each teacher in mastering the skw]l neces-\k;

s

sary'to %mp]ement the Hesign: The level of assistance varﬂe from

one d1str1ct to anotﬁer 1n direct proportion to the supervis rs Fnd
prlnc1pa]s involvement in the training activities. These persons
:conducted c]assroom v1s1ts and group sessions .and he]ped collect and
deve]op 1nstruct1ona] gmter1a]s to be coded for the support system.
‘ ‘ (See ]1st of skills included in the support system, Attachment B.)

| F. 'Act1v1ty S1x af,Caﬁfect1on¢pf EAaJﬁat1on Data ' :

!

“

Each d)strlct co‘]ected’.3§1uat1ve dEta for both proteSS and

produétf&va]uat1on 1n\accordance With the evaluation de§1gn. The

consu]tan%s 9rov1ded dﬁta forms and instruction during t training
\)

sessions and on-site v151ts. (See cop1es of data forms " Attachment c.) .

G. Activity,Seven -- Ana]y51s of Eva1uat1ve Data and Comp]etrﬂﬁ of
End-of-Year Report

f; .,‘
The consu]tants tabu]ated and analyzed all evaluative data and
inc]uded it in this eva1uat1on report. ‘ ot

\ \

Y
o

.
.
.
4«.«,‘?'




VI. EVALUATION RESULTS . e

A. Objective One

™

By May 30, 1975, e1ghty percent of the target students will demonstrate
ach1evenent gains in read1ng as 1nd1cated by the fo]]ow1ng

\J. An equivalent t6 one grade level 'in the basal reading series as
measured by pre- and post-administration of the following measures:

vocabulary gains made in basal series, and
. ne(gﬁst-ga1ns made on the Criterion- Referenced Reading Test.
2. One mont

‘s mean gain for each month of parf7c1pation as measured
by pre/post-standardized achievement tests. - '

Since the Criterion;heferenced Reading Test used in this program
1s adm1n1stered at ‘the s dent~s 1nstruEt1ona] level, the extent that
part one of tQ]S obJect1ve was ach1eved was determined b/ ana]yz1ng
‘the pre/post-gaxns on the Cr1terion Test .
The 6b5ect1ve stated that e1ghty percent of the target students v
wou]d demonstrate achievenent ga1ns equ1va1ent to one grade Tevel 1n
‘the basal read1ng ;2r1es as measured by the Continuous Assesgnent ’
Read1ng Design (CARD). The CARD tests are designed to measure the
. spec1f1c skill needs of pupils who have.demonstrated an ab111ty to
perform at instructional levels k1ndergarten through six 1n the read1ng
materials or basal series currently in use in the1r schoo] d1str1ct
,mml ~ The tests provide the teacher with immediate and specific information
s about pupils' reading skill strengths and weaknesses. Since each test
is keyed to a performance objective, the 1tems mjssed by a pupil will .
yield & prof11e of skill needs in the form of per%ormance objectives.
The CARD assessment program (un]ike/other criterion-referenced |
measures) is based on the concept of TNSTRUCTIONAL LEVEL. Instruc-
tional levels take 1nto cons1derat1on the three major areas of reading

behav1or that are amenable to measurement: word recognition,
)




v .
>
.

comprehension, and’f]uencx. Most classroom teachers are familiar

with the concept of jn§tructiona] level. Defined in operational
terns, instructional level means the level at which a pupil deron-

strates 92 to 96.percent word recognition mastery, at least 60

pe}cent mastery in comprehension, and fluency which meets the é@#s
minimum rate for the particular level.
In the Title I pilot reading prpgram, 505 students were 2&
administered the CARD pretests in September and October of 1974, ;5
In April and May of 1975, 463 students were posttested. The number
of 'students by grade level taking each test is presented in Table II.
- - ~ !
P
[} \\
l
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At grade one, 83 students were reading instructionally at PP!,
PP2, or PP3 when the pretest was administered in September and

October of 1974, - In April and May of 1975, 84 students were post--

tested; 22 were\reaﬂgng instructionally at PPl, PP2, or PP3, 58 were

>3

reéding instructiopally at level 1! and 12, and 4 students were
reading instructioﬁéﬁ?ﬁ%at Teved 2! and 22, Seventy-four of the .-
first grade students met or exceeded the stated objective;

A total of 125 second g;adéAstudents was pretested. Of the 125
students pretested, 102 (82%) were reading instructionally at PP!,
PP2, o? PP3; these pupils were reading approximately one grade
Tevel Bé]Lw actual grade placement. Twenty-one (17%)_were reading
at 1evé]'11, and two (2%) were reading at level 21. When the postﬁgsts
were administered to 123 students in April and May of 1975, 13 (11%)

_second graders were reading at PP!, ‘PP2, or PP3° 64, (52%) were

l;’

reading at 1eve] 12; 42 (34%) viere readlng at level 22; and 4 (3%)

were reading at 1eve] 31, E1ghty-n1ne percent of the second graders
met or exceeded the objective. n -~

A-total of 141 third grade students was pretested. Of the 141
students pretested, 41 (29% ) were reading instructionally at PpP1, PP2,
or PP3; 55 (39%) Were reading at 1eve] 11° 27 (19%) were reading at
level 21; and 18 (13%) were reading at 1EVe] 31.“ When the. posttests
were administered to 128 th1rd graders, 10 (8%) were read1ng at ]eve]s
PPl, PP2, or PP3; 18 (14%) were reading at level 12; 16 (13%) were
reading at level 22; 60 (47%) were reading ét 1§ve1 32; and 24 (18%)

were reading at level 41, The precise number of students meeting or

" exceeding the objective could not be determined., However, when the

pretest was administered, 90% of the third grade students were

92
17
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readiﬁg one or more grade ]evé]s below actual grade placement; when

the posttest was administered, 65%~of the third grade students were
reading at or above aétuql“grade placement. Based on the fact that
these students made significant gains during the school year so. that
65% of them were reading above grade level, compared to only 10% -
étithe beginning of the school year, it is concluded that the objective
was achieved. : ' -

A total of 168 fourth gra&e students was pretested. Of that

total, 15 (14%) were reading at levels PP1, PP2, or PP3; 40 (37%) were
reading at level 11; 42 (39%) were reading at level 21; and 11 (10%)

were reading at level 31, When the posttests were administered to

. 96 fourth graders, 2 (2%) were reading at levels PP!, PP2, or PP3;

@

32 (33%) were reading»qt ]eveé%iii 26 (27%) were readiqg at level 22;
24((25%) were reading aFﬁiéVeJ“32;:hnd 12 (13%) were reading at ]eve]h
42, Seventy-three (76%) Bf the fourth grade studeéts met’or exceeded
the objectives. ' P '
A total of 48 fifth grade students was pretested using the CARD
tests. Of the 48, 2 (4%) were reading at PP!, PP2, or PP3; 9 (19%)
were reqdihg at level 11; 17 (35%) were régdi;g at level 2!; and 20
(42%) were reading;gt level 3. Al students pretested were achieving
at least two grade levels below actual placement. Twenty-éight, or
nearly 60%, of these students were achieving three or more grade levels
below actual placement. . ¥lhen the bosttests were administered to 32
fifth éraders, 2 (6%) were reading at level 22; and 30 (94%) were reaq-
1ﬁ§ at level 41, Thbugh the sample size was small, the improvement

in ‘achievement was quite significant. The objective-was achieved for

fif?h grade students. 4 ‘ ‘ g'
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It is interesting to note that of the 505 students in grades
- . Ly
one through five that were pretested, 243, or 48%, were reading

instructionally at PP!, PP2, or PP3; 125 (25%) were reading
instructionally at levels 1}and 12; 88 (17%"were reading at
levels 2! or 22; and 49 (10%) were reading at levels 3! or 32,
Based on this data, the estimated mean grade equivalent achievement
score would be 1.0 for all students at the beginning of the pro-
gram (October, 1974).

At the end of the Title I Pilot Reading Program (May, 1975),
463 students enrolled in grades one through five were pOsttested
using the CARD crite}ion reading'tests; 47 (IQ%) were reading
instructionally at PP, PP2, and PP3; 172 (37%) were reading instruc-
tionally at level 12; 90 (19%) were reading instructionally at
level 22; 88 (19%) were reading instructionally at level 32; and
66 (14%) were reading instructionally at level 41. The estimated
mean grade equivalent score~for,all students at the end of the
program is/2.8. This is an bvenq]l gross gain of 1.8“Qrade equiva-
lent score from the pretest to the posttest.

The yearly progréss of students enrolled in'the CARD instructional
program was determined by measuring their specific reading skill

deficiencies on a continuous basis throughout the 1974-75 school

© year,¥ Ihg results are presented for each grade level in Tables III,

IV, V, VI; and VII. P _ .
§ .

* A list of skill elements measured ‘for each instructional level .
is presented in Attachment D. i s
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The fo]]owiﬁg_is a summary of CARD Test results by grade level.

I

GRADE ONE
g& ‘ . te : Prefest 3

Eighty-three‘(83) students were pretested with CARD TestkiA. Level 1A
corresponds to instructional levels PP!, PP2, and PP3.

~Major Skill Deficiencies: CARD 1A

Items Missed

Items Skill N %
5 Phonic Application (Initial Consonant.Substitution) = 44 53
10 Structural Analysis (Inflected Endings) 54 66
11 Structural Analysis (Contractions) 41 N
12 Structural Analysis (Contractions) 46 55
13 Context Analysis 56 - 68
14 Context Analysis . . " 61 73 ]
15 Context Analysis i} - T 58 69
16 Context Analysis . 41 49 :
19 Context Analysis ‘ . 50 60 {
20 Context Analysis , 42 50
22 Remembering 42 .50
. _— . R
Posttest - “ O

Twenty-two (22) students were posttested with CARD Test 1A (PP, PP2, PP3),
Major Skill Deficiencies: CARD 1A

) Items Missed
Items __ Skill N %

10 Structural Analysis (Inflected Endings) . : 10 45
12 Structural Analysis (Contracttons) -~ . . 15 68
13- Context Analysis ' 18 . 82
14 Context Analysis . : 0 90
15 Context Analysis . ;- al3 59
16  Context Analysis . ot 12 55
19 Context Analysis ) : ) ;.3? 15 . 68
20 Context Analysis « 7y 15 68
227  Remembering ' 15 68

Twenty-two (26%) of the first grade students did not meet the stated

objective of one year's grade equivalent achievement gain. These students
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were reading instructionally at PPl, PP2, and PP3 when the pretest was

administered; and they were also reading at those levels when the post-
., tests .were agégpistefed.
A

.‘F1fty eight" (98)'ﬁwrstmgngggmstudents (70%) were posttested with CARD Test

1B. Level 1B corresponds to h§tructional levels 1! and 12,
LY ql
Major Skill Deficiencies: CARD 1B ) /b
s - - Items Missed ’
I tems 3 Ski]] 3 N %
7 Phonic App]1cat1on/Med1a] Vowel (Substitution) 27 47
20 Context Analysis 21 36
27 Organizing (Sequenging) 42 72
28 Predicting/Extending (Convergent Outcomes) 35 . 60 .
¥ . 4
Four (4) first grade students (4%) were posttested w1th CARD Test 2 CARD T
o _ __Test 2 corresponds to 1pstruct1ona] levels 2! and 22, :
Major Skill Deficiencies: CARD 2 : .
‘ ~ Items Missed
I tems Skill . N %
7 Phonic Application/Silent E (CVC-e) ' 2 50
. 8  Structural Analysis (Compound Words) ' T2 50
11 Structural Analysis (Comparatives) N 2 50 X
12 Structural Analysis (Syllabication) 3 75
14 Context Analysis 2 50
20 Context Analysis 2 50 R
24  Organizing (Sequenc1ng) 2 50
26 Remembering 2 50
30  Predicting/Extending (Convergent Outcomes) 2 50

Seventy-four precent of all first grade students met or exceeded the stated
objective of one year's grade equivalent achievement gain.




GRADE_THO

i

Cy Pretest -

i

One hundred twenty;five (125) students were preteéted; 102 (82%) took -
CARD Test 1A, 21 (17%) took CARD 1B, and 2 (2%) took CARD Test 2.

Major Skill Deficiencies: CARD 1A

’ I(Nl= 102)
¥ i Items Missed -
Items ~ _ Skill N %
L "
9  Structural Analysis (Inflected Endings) 41 40
10 Structural Analysis (Inflected Endings) 41 40
13 Context Analysis ) 42 41 |
14 Context Analysis 55 54
21 Locating Information 41 40
*™ . Major Skill Deficiencies: CARD 1B . .
- —_ {N.= 21) e
4  Phonic App]icat%on/Fina] Consonant (Substitutionf -9 43
7  Phonic Application/Medial Vowel (Substitution) 9 43
8 Phonic Application/Medial Vowel (Substitution) 10 48
11 Structural Analysis (Inflected Endings) 10 48
25 Locating Information 9. 43
27 Organizing (Sequencing) - - 18 86
Major Skill Deficiencies: CARD 2
. (N=12) ,
7 Phonic Application/Silent E (CyC-e) 2 100
12 Structural Analysis (Syllabication) ] . 2 100
24+ Organizing (Sequencing{ ‘ 1 50
25 Remembering ' ) | 50
27 Locating 0 ) 1 50
28 Locating ’ , 1 50 L

Rostﬁést

One hundred twenty-three (123) students were posttested; 13 (11%) took
CARD Test 1A, 64 (52%) took CARD Test 1B, 42 (34%) took CARD Test 2, and

4 (3%) took CARD Test 3.

27

~ .




e * -

Items Missed

Items Skill o ' N %
’ ) R
Major Skill Deficiencies: CARD 1A é
: = 13) #
10 Structural Analysis (Inflected Endings) 11 85
12 - Structural Analysis (Contractﬁgns) . 8 62
13 Context Analysis ‘ .6 , 46
14 Context Analysis | + 9 69
¢ Major sTm ‘Dc(eficien‘cies: CARD 1B - o
. N =
11 ' Structural Analysis (Inf]ected End1ngs) 29 45
20 - Context Analysis 22 34
27 Organizing (Sequencing) 45 ) 70
28.- Predicting/Extending (Convergent Outcomes) . 22 34
! : .
Major Skidl Deficiencies: CARD 2
, ’ (N = 42)
r12 Structural Analysis -(Syllabication) 15 36
— 25 Remembering - 14 33
29 Predicting/Extending (Convergent Qutcomes 22 52
30 Predicting/Extending (Convergeni Qutcomes 22 52
Major Skill Deficiencies: CARD 3
. (N =4)
14  Structural Analysis (Syllabication) 1 25
20 Context Analysis . . 1 25
23 Organizing (Main Idea) A 2 4 100
24 Remembering , ' . S 1 25
- 26 Remembering : o 1 25
27 Locating | . A 1 25
28 “Locating ' 3 ‘75
29 Pred1ct1ng/Extend1ng (Convergent Qutcomes) 1 25

4

One hundred three (103) second grade students (89%) met or exceeded the

objective.
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%5 18 (13%) took CARD Test 3. . S
X . >
. ¥?¢, - [tems Missed
., Items . Skill N 5
o Major Skill Deficiencies: CARD 1A
£ - (N = 41).
5 Phdn%c Application/Initial Consonant (Substitution) 16 39
12 Structural Analysis (Contractions) : 19 46
13 Context Analysis 16 -39
14 Context Analysis 22 54
19 Context Analysis 16 39
21 Locating Information 17 41
22 Remembering 26 "63
—  Major Skill Deficiencies: CARD 18 | ~
. (N = 55) . T
5  Phonic Application/Final Consonant (Substitution) 20 36
7 Phonic Application/Medial Vowel (Substitution) 20 36
11 Structural Analysis (Inflected Endings) 20 . 36
20 Context Analysis . 21 38
27 Organizing (Sequencing) 29 53
28  Predicting/Extending (Convergent Outcomes) 23 42
. | Major Skill Deficiencies: CARD 2
(N =27).. :
5 PhonicvApplication/Medial Vowel (Substitution) 11 41
8 _ Structural Analysis (Compound Words) 12 22
24  Organizing (Sequehcing) 10 . 18
25 Remembering 11 41
w27 Locating 11 .41
© 28 . lLocating 10 18
29 Predicting/Extending (Convergent Outcomes) 11 41
Major Skill Deficiencies: CARD 3
. (H=18)
14  Structural Analysis (syllabication) 9 50
23  Organizing (Main Idea) 7 -39
30 Predicting/Extending (Convergent Outcomes) 6 33
Posttest
One hundred twenty-eight (128) students were posttested; 10 (8%) took CARD
Test 1A, 18 (14%) took CARD Test 1B, 16 (13%) took CARD Test 2, 60 (47%)
" took CARD Test 3, and 24 (18%) took CARD Test 4. :
| % 39

s

GRADE THREE

Pretest

L.

“~

One hundred forty-one third grade students were pretested; 41 (29%) took

CARD Test 1A, 55 (39%) took CARD Test 1B, 27 (19%) took CARD Test 2

, and

P

»
N
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, Items*Missed .
Items Skill . N %
Major Skill Deficiencies: CARD 1A -
_ \ (N = 10)
14 Context Analysis 6 60
21 Locating Information 4 40
Major Skill Deficiencies: CARD 1B-
) N = }8)
6 Phonic Application/Medial Vowel (Substitution)’ . b 33 —
7 Phonic Application/Medial Vowel (Substitution) -8 44
11 Structural Analysis (Inflected Endings) 6 33
19  Context Analysiss. 6 33
22 Context Analysis 6 33
_ 26 Remembering 6 33
27 . Organizing -(Sequencing) 6 4 33
28 Predicting/Extending (Convergent Outcomes) . 14 77 N
™S ~ . N ’ .
N ~ Major Ski1l Deficiencies: CARD 2
' (N = 16)
5 Phonic Application/Medial Vowel (Substitution) 10 © 63
7 Phonic Application/Silent E_(CVQ—e2: 6 38
12 Structural Analysis (Syllabicationy: 10 63
14 Coptext Analysis- ) ‘5. 6 38"
24  Organizing (Sequencing) 6 38
\ 25 Remembering V - 6 - 38
29 Predicting/Extending (Convergent Outcomes) 6 \,::3$; :
Major Skill Deficiencies: CARD 3 ) “ -
TN = §0) o '
2 Phonic App]ication?ﬂédia] Vowel (Substitution) .14 23
3 Phonic.Application/Medial Vowel (Substitution) 14 23
14 Structural Analysis (Syllabication) ; 20 33
.23 Organizing (Main Idea) _ ‘ .- 36 60 -
24 Remembering v v © 30 - 50
25 Predicting/Extending (Convergent Outcomes) 28 47
27 Locating - " q o 22 37
28 » Locating: Tak 18 . 30
Major Skill Deficiencies: CARD 4 - [ -
RE - (N =24)
2 Context Analysis ' 8 33
9 Structural Analysis (Syllabication) 16 6
13 Organizing (Main Idea) - - 8 33 "
16  Remembering ‘. ] 12 50
18 Locating . 12 50~
20  Orgapizing (Sequencing) 10 42
23 Organizing (Sequencing) 3 8 33y,
One hundred ten (110) or 85% of the third grade students met or exceeded -
the objective. ' / t
Q . . 40 ) ‘ ¢




. Pretest . \l
One hundred eight (108) fourth .grade students were p tested; 15 (14%) took
CARD Test 1A, 40 (37%) took CARD Test 1B, 42 (39“) todk CARD Test 2, 11 (10%)
took CARD Test 3. .

. %\ - Items Missed
Items Skill N %
‘Major Skill Deficiencies: CARD 1A
(N = 15) .
9  Structural Analysis (Inflected Endings) 9 60
10  Structural Analysis (Inflected Endings) 8 53
12 Structural Analysis (Centractions) 5 33
14 Context Analysis ) 7 47
15 Context Analysis . 6 40
20  Context Analysis 6 40
» 21 Lotating Information 8 53
Major Skill Deficiencies: CARD 1B
= (N = 40)
4  Phonic Application/Final Consonant {Substitution) 20 50
~5 Phonic Application/Final Consonant (Substitution) 19 48
6 Phonic Application/Medial Vowel (Substitution) ~17 43
8 - Phonic Application/Medial Vowel (Substitution) 14 35
11 Structural Analysis (Inf]ected Endings) 19 48
20 Context Analysis 15 38
25 Locating Information : 19,792 _ 48
'27  Organizing (Sequencing) n} “73‘MZ;D :
28'  Predicting/Extending ?Convergent Outedmes) 6 40
Major Skill Deficiencies: CARD 2
( (N = 42) .
. .5 Phonic Application/Medial Vowel (Subst1tut1on) 21 50
‘/( ‘ -7 Phonic Application/Silent E (CVC-e) 21 50
8 Structural Analysis (Compound Words) ., 15 36
11 Structural Analysis (Comparatives) 14 . 33
. 12 Structural Analysis (Syllabicatién) : 15 36
24  Organizing (Sequencing) _ 23 55
25 Remembering ' : 14 33°
. 27 Locating . 15 36
28 Locating : 14 33
29 Pred}ct1ng/Extend£ng (Convergent Outcomes) . 26 62
) N - 3
" Major Skil1 Deficiencies: CARD 3
' _ (N =11) : :
3 Phon1c App]1cat1on/Med1a] Vowe] (Substitution) 5 45
24 RememBering - , 5 45
. 27" Locating ’ 6 55
30 Pred1ct1ng/Extend1ng (Convergent Outcomes) 6 55

‘ Q ‘ ' y , ’ .
ERIC . ! 41
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L/T _ Posttest

— N1nety-s1x (96) fourth grade students were posttested 2 (2%) took Card
Test 1A, 32 (33%) took Card Test 1B, 26 (27%) took Card Test 2, 24 (25%)
took Card Test 3, and 12 (13%) took Card Test 4. .

Items Missed

Ttems skill - N %
Major Sk1]] Def1c1enc1es _CARD 1A .
"9 °  Structural Ana]ysis (Inflected Endmgs) 2 100
T Major Skill Deficiencies: CARD 13 '
= 32) .
10 Phonic Application/Medial Vowel (Subst1tution) 10 31
11 Structural Analysis (Inflected Endings) 10 . 31 -
25  Locating Information 22 69
26_.  Remembering NN . 12 - 38
27 Organizing (Sequencing) - ' N 14 44
28  Predicting/Extending (Convergent Outcomes.) 16 50
S Major Skill Deficiencies: CARD 2
- . : (N = 26)

5 Phonic Application/Medial Vowel (Subst1tut1on) 14 54

7 Phonic Application/Silent E (CVC- ) 8 <31
20 Context Analysis ' 10 38
28, Locatipg 14 54
29 Predicting/Extending (Convergent Outcomes ) 20 - 77

MaJor Skil1 Deficiencies: CARD 3 .
4 (N = 24) ‘

3 Phonic Application/Medial* Vowel (Substitution) ; 8 40
14 _ Structural Analysis (Syllabication) 12 60
21 Context Analysis 8 40
23  Organizing (Main Idea) . 10 50
24 Remembering ' ' - 8 40
25 Predicting/Exbending (Convergent Outcomes) 10 50
27, Locating- : 8 40
30 Pred1ct1ng/Extend1ng (Canvergent Outcomes) 16 80

e MaJor Sk1]1~Def1c1enc1es " CARD 4 g
10 Structural Ana]ys1s (Sy]]ab1cat1on) \ 6 50
.16  Remembering: ‘ 8 66 .
20  Qrganizing §Sequencingg , 10 83
. 23 Organizing (Sequencing . 8. 66

Seventy-six percent of the fourth grade students met or exceeded the objective, .

’ b
. . £2- .
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GRADE FIVE *

~

Pretest

Forty-eight (48) fifth grade students were pretested; 2 (4%) took CARD Test 1A,
9 (19%) took CARD Test 1B, 17 {35%) took GARD Test 2, and 20 (42%) took CARD
Test 3. These fifth grade students were all ach1eV1ng two or more grade Tevels

'be]ow actual grade placement.

Items Missed

t

*

Ly
3 _ 43

,.b.w

Items I'tems N %
Major Skill Deficiencies: CARD 1A
(N =2) '
9 Structural Analysis (Inflected Endings) 1 50
10  Structural Analysis (Inflected Endings) ‘2 100 .
11 Structural Analysis (Contractions) . 1 50 -
13  Context Analysis 1 50
14 Context Analysis 1 50
22 Remembering 1 50
Major Skill Deficiincies: CARD 1B
9
5 Phonic: App]1cat1on/F1na] Consonant (Substitution) 5 55
8  Phonic Application/Medial Vowe] (Substitution) 6 66
20 . Context Analysis ‘ 5 55
25 Locating Information 5 55
27 Organizing (Sequencing) 6 66
28 Predicting/Extending %Convergent Outcomes) .4 44
Major Skill Deficiencies: - CARD 2
(N =17)
5 ; Phonic Application/Medial Vowel (Substitution) 8 47
8 | Structural Analysis (Compound Words) 14 82
13 | Structural Analysis (Syllabication) 6 35
24 | Organizing (Sequencing) 10 59
y\25 ' Remembering 7 41
29 1 Pred1ct1ng/Extend1ng (Convergent Outcomes) 10 59
2 ‘ Major Ski11 Deficiencies: CARD 3
i (N = 20) ‘ )
2 | Phoni¢’ Application/Medial Vowel (Subst1tution) 14 70 a
3 ' Phonic Application/Medial Vowel (Subst1tut1on) 12 60
23 Organizing (Main Idea) 9 45
24 ° Remembering 11 - 55
30 Predicting/Extending (Convergent Outcomes) 12 . ° 60




. Posttest

Th1rty two (32) fifth grade students were posttested; 2 (6%) took CARD Test 2,
and 30 (94%) took CARD Test 4.

' . : Items Missed
Items ) Skill ‘ N %
Major Skill Deficiencies: CARD 2 <
(N=2) -
7 Phonic Application/Silent E (CVC-e . 1 .50 "
13 Structural Analysis (Syllabication 1 . 50
Major Skill Deficiencies: CARD 4 . '
(N = 30) g |
9  Structural Analysis (Syllabication) = - 14 47
10  Structural Analysis (Syllabication) 18 60
‘16 Remembering ; : 16 53
18 Locating 18 60
19 Predicting/Extending (Convergent Outcomes) 14 47
20  Organizing (Seqfiencing) 20 = 67 .
21 ~ Locating 10 33
22 Predicting/Extending (Convergent Outcomes) 10, 33
23 Organizing (Sequenc1ng) % , 20 67
.‘1‘ : . ("\‘ . I

A N . -

Thirty (94%) of 32 fifth gradé students met or exceeded the objective.

COMPOSITE SUMMARY
~ 62 (74%) of 84 first grade studedts met or exceéded‘the objective.
e 103 (89%) of 123 second grade students met or exceeded the objective.
. 110 (85%) of 128 third grade students met or exceeded the objective.
. 73 (76%) of 96 fourth grade students met or exceeded the objective.
%;: . 30 (94%) of 32 fifth grade students met or exceeded the objective.

. Pretest grade equivalent mean score for 505 first, second, third, fourth,
and fifth grade students was 1.0 as estimated frod the students' instruc-
gr 'ﬁ@ _ tional levels using the fd]lowing criteria: 92 tgﬁ9§% Qord recdénition

g masteny} at least 60% comprehension, and minimum estab]1shed fluency.

. Posttest grade equivalent mean score for 463 first, second, th1rd fourth

! and fifth grade sﬁgdents was 2.8. Th1s is a mean grade equivalent

n increaSe in achieVement of 1.8. 44 |
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The second part of objecfivé one stated that eighty percent of
the students would make one month'élgain for each mohpﬁ of partici;
pation in the program as measured by standardized achievement tests.:
The participating school districts used different stéﬁhardized

achievement tests; fherefdfe, it was necessary to ana]yze and present

this data separéte]y for the different tests. Also, both pre- and

posttest scores were not avai]able'for all students; thus, conclusf
jons based 6n this data should be made with caution. .Approxim;té]y,
one-third of the teachers initiated the program for the first time
this year and were not able to get it fu]iy operational until the
second semester.

Since the most common tests used were the SRA Assessment Survey
and the Gates-MacGinitie Reading Test, the evaluators chose those
students for thch pre- and posttest scores were reported. The
results are presented in Table VIII. As indicated in(Tab]e VIII,
pre- and posttest scores were avai]gble on 434 of the 682 target
students. The aversge total grade equivalent gain ranged from .6
by fourth.graders to 1:4 by the second grader$ who took the Gates-
MacGinitie Test. The average number of months” of participation
between pre- and posttesting was 6.0 months. Thus, based on these
scores, the target students médeaan:ave%age monthly gain of 1.7
months, Eighty percent, or 347, of all target students’demonstrated
one month or more gain for éach month which they participated in the
program.. Based on this data, it is concluded that the second part

of the objective was satisfactorily achieved.
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TABLE VIII , oo .

. 3. )
, THE GAINS IN READING DEMONSTRATED BY THE TARGET STUDENTS PARTICIPATING
. IN THE TITLE I, ESEA PILOTYPROJECT AS INDICATED BY PRE/POSTTEST SCORES
ON THE SRA ASSESSMENT SURVEY AND THE GATES-MacGINITIE READING TEST

Py

1 2 3 4 5 6 -7
" AVERAGE ~ AVERAGE AVERAGE TOTAL * TOTAL NO.
TOTAL NO. PRETEST ~ POSTTEST ~ TOTAL AVERAGE MEETING
GRADE PARTICIPANTS  SCORES SCORES ~ GAIN MONTHLY GAIN OBJECTIVES .

Pl |

'SRA ASSESSMENT SURVEY - GRADE LEVEL EQUIVALENT

1 73 1.1 1.8 7 .11 54
> 2 79 . 1.3 2.5 1.2 .20 65
3 50 2.0 2.9 .9 .15 ) 42
4 82 2,5 3.1 .6 .10 * 65
5 15 3.3 4.4 1.1 .18 12
6 12 3.9 5.0 1.1 .18 10

GATES-MacGINITIE READING TEST - GRADE LEVEL EQUIVALENT

S 24 1.6 3.0 1.4 .23 21
2x%xx 24 1.? 2.8 1.3 .21 19
Kikel 38 _. 2.1 . - 3.2 1.1 .18 29
Jhkk 37 ¢ 1.9 3.1 . 1.2 .20 30

° («J. ' .
TOTAL 434 : : : 347
* Average number of months of participation between pre- and posttesting was
six months. .

~ ~

**  Vocabulary . <

***x  Comprehension




~

. B. Objective Two

L3

- By May 30, 1975, the participating LEA s, with the assistance of
the consultants will have demonstrated effective ongoing progran
. evaluation by app1y1ng the AMS model. Evidence that this objective
has been achieved w111 include:

) 1. The number and percentage of the target students p]aced and
* maintained at their proper instructiodal level.
2. The degree of accuracy which each teacher systemat1ca]]y records é? .
each target student's reading errors and 1np]ements appropriate o
instructional activities.
\ 3. Completed pupil record sheets, pupil contracts, and 3nd1V1dua]
K records of progress maintained by the teachers and ver1f1ed by
the supervisors, principals, and consultants. A

To determine the level of effectiveness achieved in accomplishing

objective two, the follow{ng evaluation procedures were employed:

1. Self-Evaluation Checksheet .
A copy of the checksheet i's 1nc]uded in Attaéhment E. g%%%s
checksheet was administered to all participating teachers during
February, 1975, which was atsﬁ?proximatoay the midpoint of the

schoo] year. ’ M — -
LI

e

| 2. Consultant Visits’
Each classroom teacher was visited at least twice during the
'year by one of the project consultants. At the conclusion of
- " these visits, a monitoring report was comp]eted_and distributed
to the administering district ano to the contact person where
the visit was conducted; ‘ : :.

3. Principal and Supervisor yisits

Each prilicipal in schools where participating teachers were
located was urged to .perform monthly monitoring visits to deter-

mine the extent‘that the teachers were implementing the procedures.

-~

!

N ‘€4 ‘ “ .4
H

. ' 17




Feedback Questionnaire ;

et

A copy of the feedback questionnaire ié inc]udea”{n

‘Attachment E. The feedback questionnaire was administered to

each participating teacher during May, 1975.

Criterion and Standardized Norm-Réferenced Test

!

The CARD-Criterion Reading Test deve]obed by ECS3 fﬁe;
SRA Assesswént Survey, and the Gates-MacGinitie Reading Test
were administered to measure the 1ev31 of gains achieved by
the target students. The findings have already bEEﬁ'EEEedq
under objective one. o

The primary focus of objective two was to assess the ‘level of

effectiveness achieved in applying ongoing program evaluation to

L

the reading program. Conclusions related to the four evaluation

procedures cited above include:

1.

The self-evaluation checksheets were effective as a monitoring
device. It yielded information concerning the status of the
program as perceived by the participating teachers. There were
on]y.limited follow-up procedures applied to verjfywthe accuracy
of the in?ormation provi%&d. The checksheet was probably more
valuable as an instructional procedure than it was in yielding
eva]ﬁative data on which decisions about the program cou]a be
made.

The consultant visits were one of the most effective procedures
used to actually evaluate the level of effectiveness being
achieved. Monitoring reports ind{cated that in most cases the

consultants actually performed, or observed the teacher performing,

the application.of the procedures for continuous diagnosis.

48
38
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3.

4.

5,

-

Individual student folders were-examined to determine if pupil
record sheets and contracts were being'maintained. Each teacher

was ‘interviewed to identify problems being encountered and

progress made, ;-
Priiéipa] and supervisor visit$ were a key to the ];:;\ny °

effectiveness achieved in this program. The level of effective-
ness achieved appeared to be positively related to the level of
involvement of the principals and supervisory staff at the district

level. Only tﬂo districts actually used and recordediﬁhe resu]t;

of these visits as an eva]uation procedure. Six of the nine ;; ;é .
districts had from minimal to excellent involvement wﬁ) é tpe By

-

principal and/or supervisory staff's 1nvo]vement was ng; evident
"in three districts. Those principals and/or supervisors who
regﬁiar]y attended the in-service training activities in Little Rock
were those most actively involved in the project in their own

school. Although actual records documenting the involvement of

principals and supervisors wereglacking in a]].disﬁricts, it was

not difficult to:Eonc]ude that fhis evaluation procedure is the

most vital to be used «in evaluatfng tﬂg—ohgoing level of accomplish-
ments being achieved. The coordinafors of feQera] programs were

the key to the total operation of the'project Qithin the schoo]{
d{strict. g:

The feedback questionnaires were effectivé evaluation procedures

which, when used with direct observatiop, verified evaluative data-

-

col lected.
The CARD Criterion-Referenced Reading Test administered as a
pre/posttest and as a continuous assessment of progress proved to '
" . 49
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be an effective measurement procedure. The effectiveness of
- these tests as evaluation instruments was dependent upon thé
teacher's accuracy and consistency in determining each student's
highest instructional level in the basal series and maintaining
this level:as he overcame those skill deficits generated in the
week]yRQiagnbsis. Tt was ;viaent in some data generated by ‘the
;riterisﬁ-nefe;enced tests that some of the teachers either did not
have the student proper]y‘p]ahed at his instructional level, -
or they did not administer the\proper criterion fest correspoﬁdingr‘
to his placement. These problems may have been dbe to the inade-
quacy of the direciion given for administeriﬁg\the criterion tests
and/or the fact that criferion-referenced testing on a continuous -
basis during the year is an unfamiliar procedure t6 teachers who .
are more familiar with a pre/postteét design us%ng criterion tests. |
The standardized norm-referenced achigvement tesfs were used to %
compliment the criterioﬁ measures. THe SRA Assessment Survey and
‘ the Gates-MacGinitie Readihg’Test proved to be adequate for this
) purpose. : ﬁi%
Based on the analysis of the data generated, it is concluded
that an adequate evaluation of the project was achieved. Thus,

objective two was satiéfactori]y achieved as stated in the project

proposal.

C.. Objective Three

At the end of e;ch month, theuéuperv1sors and principals will have
demonstrated effective supervision and monitoring procedures in the
Title I, ESEA AMS project by: .

1. Conducting a minimum of ohe c]assroom visit per month to each
target classroom and recording the degree of ‘accuracy of placing
each target student at his proper instructional level and record-
ing, systematically, the reading errors generated by the -students.

ERIC | e 0
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/ pr1nc1pa]s who reg7

2. Conducting a minimum of one group meeting pér month with the

~ participating teachers to identify and discuss problems being

encountered and a]ternat1VGWprocedures to be emp]oyed
Evidence that this objective is being satisfactorily achieved will
be completed mopitoring reports submitted to the project consultants
who will provide written recommendations to any problems presented.

" To determine the level of effectiveness, the principals and

supervisors implemented a superyisioh and monitoring system. The
consultants collected monitoring reports, interviewed the principals

during the on-site visits, and arranged two special meetings for prin-

- cipa]é and supervisors «during the training sessions in Little Rock.
- §

As already cited, it was readily evident that the level of involve-
ment of the principals and superv1sors las positively correlated

with the degree of success ach1eved by the teachers in implementing

 the program. It did not appear that the direct involvement of the

federal programs coordinator was a critical factor; however, the

']evel of the principa]‘é and supervisor's involvement appeared to

be related to the coordinator's involvement in the training sessions
and his or her relationship to the principal and/or supervisor in
the local district. Thus, the coordinator's role was vital, but in

it

a different sense thaz/%he principal's and supervisor's.
A review of thefjata collected indicated that yée number of

: arly completed reports of their monitoring
visits<Was limited to two districts. Evidence from on-site visits
indicated that the number of visits made was much greater than those
recorded on the reports. It is concluded that, based on documented
data, the minimum of ofie classroom visit per month to each target

classroom was not achieved at the desired level. This should not

bg interpreted as a failure on the part of the principals. It was

51 , 2
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evident that in tHé erra]] effort, the importance of this aspect

H 1

of the project was n%?radequately emphasized by the cgpnsultants;
and the b}incipals from several of the districts were not re]gaﬁid

to attend the traigjng sessions in Little Rock.

The project strategy included the plan for at least one group
meeting to be held monthly at the local school level, Four of the

nine districts reported that this‘pgngqpf objective three was
S 1 _ :

achieved. Three reported bimonthly mééfinds, and'oﬁe district evi-

dently did not conduct any local meetings. In this case, it may have )

not been critical, since the participating teachers were ]océ%ed inléiﬁf
adjoinipg rooms in a small school district. | \\ *Lf7}’ 4

w4

D. Objective Four

By May 30, 1975,\qinety percent of the forty-six elementary reading
teachers who participate in the AMS Title I, ESEA Cooperative Project
will have applied the AMS model to a reading program involving fifteen
i ts. Evidence that this objective has been

. Placing each targgt student at his proper instructional level. .
. Recording, systematically, the reading errors generated by the
target students. )
Matching the errors generated with the appropriate performance
objectives. )
Completing weekly pupil contracts.

Performing continuous diagnosis.

[S2 00 =) w N

To determine the number and percent of the teachers who successfully
applied the prescribed instructional procedures. to fifteen to thfrty .

students, the consultants utilized the results of on-site visits, _

classroom monitoring by principa]s and supervisors, and each teacher's .
response on a feedback questionnaire. An analysis of this data

resulted in,the following conclusions:

52
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1. Placing Each Target Student ?t His Proper Instructional Level
kvidence collected indicated that forty of fhe forty-six
teachers were able to determine the appropriate instructional
" level of their farget students. This accounted for ninety-two
percent of the targef students being placed at their instructional
level at some time during'the gchoo] year. Furthe; éna]ysis
indicated that only 52.Z‘percent of the students were maintained
" at their highest instructiona] level for the major por;ion of the
project year. Since determining and maintaining each student at
his highest instructional level in terms of word recognition,
comprehen;ion, and fluencyarebasic to the implementation of thi#
nnmgej, it was a part of the eva]uatibn design to identify some og
" the mgst critical problems gncountered by the participatihg
.teachers and try to p]an.appropriate strategies to help them overs

come these problems in the implementation process. The following )

" ke

points summarize the conclusions resulting from the evaluation

data collected: (ﬂ_,ﬁ\) / .
a. The training for teachers new to the odel should be presented

in segments with time and supportive help between session§ to
allow them to apply the procedures learned. It was found that

the scope of content in the training sessions was too broaéitoqf

encourage the necessary step-by-step implementation proceduresg
. _ - ‘ f
.. Some teachers hurriedly proceeded to organize and code materiq}s

before they mastered the procedures for performing diagnosis -

and recording errors generated. )

b. Some teachers were reluctant to use the wegk]y reading for

diagnosis.for moving the student along in the basal series. '

53 | )
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(4 . }hey had traditidhally depended upon the basal serﬁes
"///fteacher‘s guide which stresses that the mastery of>gll
skills in the workbooks and/or skill sheets which’accompany
"the text are of utmost importance to success in reading.

. Those teachers who continued to adhere to this philosophy
were ﬁﬁable £o effectively utilize the weekly reading for
diagnosis. The two main’puprSes forlconducting the readiﬁg

P . L for diagnosis weekly are to: (1) identify each student's

highest instructional level in the basal series and (2) gener-

ate reading errors which would indicate specific skill deficits
on which directed teaching and independent skill practice could

. B . ‘
be focused. The weekly reading for diagnosis is a futile

_exercise unless it is used to accomplish these two purposes.

®

In other w&rds,_it was found that if this model were to be
effectively implemented, "reading" must be regarded as the

student's ability to‘app]y word recognition skills, comprehend

'what he reads, and meet agseptaﬁ]e 1eve]s of fluency, and not
‘be all-inclusive as it relates-.to the skill materials which

accompany the basal-series. Teachers found that some of the

skill materials were at least one grade level more difficult

Lo

3

than the'r;aéiné in the basal set;éf. The findings in this

year's project activities indi&ated f;ﬁt the skill materials

are broadér in scope than reading and should be considered fﬂ"
separately in the instructionai schedule. Treatment of this

issue must Pe more thoroughly s;ressed in the trainfng of

. tedchers_to épp]y';he system)

. 1 ' Lo .
. ' . iy
"
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2. Recording)‘Systematica111, the Reading Errbxé Generated by the
Target Students / ' :

This was the second major procedural task which was involved
B in the implementation of the model. Evaluative evidénce indi-
' w“: r:, ’ ’ ' - ’
'%gé .o cated that this was a difficult task for teachers to master,

>
T

Some of the diffibu]ty appeared to be due to the burden of precise

récordkeeping which has not generally been a p;rt of their training ¥
in teaching reading.a Another problem related to the development
of a simé]e checksheet ‘to use (see copy in Attachment F). The con-
su]tantslanﬂ teachers made changes in the checksheet fo make it
mohe‘practica] and usable. fhese changes causea some confusion;
however, the problems were solved befo;é the end of the projecp
year. According to data éo]]ected, the checksheets were regularly
used by approximate]y‘eiéhty perceqt of the teachers with approxi-
mately fifty-five percent ofnthe target students. |

3. Matching the Errors Generated with the Appropriate Performance
Objectives ' g

£, . -
This was found to be one of the most critical points in the

instructional process. At least—fifty percent-of the teachers had |
great difficulty in performing this task. This task requires -
. that the teacher have extgps%ve %now]edge of specific reading
skills‘which would enable them to readily recégnizé the relation-
o ship between the error generated and the‘specific skill needs.
\;; Aga{n, there was evidence that the teacbers recognized the need
for improving their skills in perfprmﬁng this task; and as the

year progressed, they became more skilled.

4




4; Completing Weekly Pupil Contracts

B A copy of the pupil contracf is included in Attachment G.
Forty of the-forty-six teachers indicated .that they used the
contracts to some ektent»during the year, fwenty—five used

these regularly. : _ V\é ﬁ ”
r \;‘ :

5. Performing Continuous Diagnosis

The tésk of performing continuous diagnosis_week]y was the
means of monitoring the progress of the individual student.
The problems identified have already been cited under item one,
above., -
Based on.evaluation data collected, it is concluded that objective
four was not achieved as specified. .Fifty-five percent of the.teachers

satisfactorily applied the model rather than the ninety percent as

stated in the objective, ‘ ‘ »;

Objective Five . . . ~ : .

After participéting ih the AMS Tiflq I; ESEA Coopéhative Brojeg&,'
the forty-six elementary teachers and their immediate supérvisors

will respond poesitively to the AMS model being-applied in'the class-
room as measured by a-semantic differential instrument cénstructed -
by the project consultants. Thé expected level of positive response
will be a mean of at least 3.5 on a five-point scale}' o
The level of positivec?esponse to the ﬁnoject'wa§~determihed’
» :
by administering a feedback questionnaire during May, 1975. The .-

participants were asked to indicate how they®*feAt about various

. -l

aspects of the project by pirc]ing‘a number whjch moé% closely

‘corresponded to their ﬁge]ingﬁ. The key?used'was 1--Very.n¢gative1y;
h N

2--negatively, 3--so-so, 4--positively, 5--very positively. A‘sgmmary

. R
of their responses is.as follows: - - ,

. D H
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o
b

¥

o Mean
_ Aspect of Project - Rating
N "Number Responding: 42 ' .
1. {n-service sessions in Little Rock:
. Overall ‘o 3.7
- . Length of sessions . 3.8
. Content included 3.0
. Activities included for participants 4.0
. Number of sessions 3.9
. Help provided by consultants 4.4
. ldeas gained from other participants . 4,8
. Facilities and motel accommodations 4.4
2. The AMS Reading Program: 4
. Overa]] 3.9
. Determining each student's 1nstruct1ona] level ‘ 3.6
. Recording errors generated at instructional level 3.8
. Using individual contracts ) . 3.5
. Performing direct teaching activities 4,1
. Providing independent skill practice 4.3
. Conducting weekly diagnosis vy 4.1
. Maintaining each student-at his/her instructional level 4.7
. I want to continue the AMS procedures. 4.0
.1 wou]d like to part1c1pate in the project during 1975-76 4.1
As indicated, the mean ratings on each aspect of the proaect
exceeded the expected mean response of 3.5. Therefore, obJect1ve
five'was satisfactorily achieved.
o .f°\\‘ R
.The participants wer'e.also asked to include comments about any
aspect of the program. Excerpts from these are as follows:
Regular classroom teachers do not have enough time to implement the
program, R
The recordkeeping should be minimized to make it manageable.
W . *
“ . Teachers need time to identify, develop, and code materials for
their support system. T

The first workshops should be at least one week in length.

Teachers need more contact with other teachers who are implementing
the program (informal ‘rap sessions, etc.).

Too much information was given at each session. We could have digested
the material much better if we had more sessions and were glven fewer

steps at a time.
57
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The recordkeeping is detrimental to my enthusiasm for'teaching. It
must be simplified. We kept the project record& in addz tlon to our
own records. That's too much.

N I didn't like to spend so much time away from my students. 4]

I would like to continue in the program and feel strongly that it is

a very thorough method of teaching reading. The management and record-
kéeping system is actually what most teachers are str1v1ng for, but few
f’, are_ able to accomplish it without help.

R

v

‘I was very proud of the progress of all the target students. 'Several

students made more than one year's gain, but one student evolved from

the point of requiring constant encouragement when doing a 51mp1e task
to the point of reading a story independently and completing the work

on his contract. For him, this was a monumental gain.,

The AMS system has been helpful to me as a reading teacher mainly in
two ways: (1) it has helped in the organization of materials so they
are readily available when needed, and (2) it has helped me to manage
my time for 1nstruct.10nal activity. .

These indiwidual contracts genei'ated‘:a lot of interest. The pupils
were eager to see what they were ‘to do each day. We used these con-
tracts with all the students in the read.lng program.

The more I perform a diagnosis, the easier it becomes for me to place
a child at his proper instructional level; and It makes teaching easier.
One of my students, who I thought was the lowest, slowest one in the
group, was really helped by the program. He completed, 12 1eve1, even
though the rest of the class, who were much faster, only finished 11

’ level. This helped work habits, attitude, ability to use word attack
skill, and even comprehension.

58
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VII. CONCLdEIONS AND RECOMMENDATIONS ,
Based- on the evaluative data collected, it is concluded that’ﬁﬁﬁs.d.
project was a successful effort to demonstrate a reading program which .
is effective in improving reading skills. It also has those necessary
elements to insure accountability at the class¥oom level. The follow-
ingépoints should be considered as the_program is continudd:
The model is -now ready for replication in other distriets. These
~demonstration districts should be involved in assisting adopting
districts in initiating the program.
Mdre responsibility for follow-up and implementation should be
Q%” assumed by 1oce;’staff including the principal.

Teachers 1nvo]ved in 1mp]ement1ng this program should not be expected

to keep all of the records they have been keep1ng p]us those designed

for this program.
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et PART 1
" READING SUPPORT SYSTEM

Reading Skills

,tLé%t-to-Right Directionality
Visual Discrimination - ; N
Visual Memory
Letter Names and Knowledge
-‘;‘\5/ Auditofy Discrimination
Sound-to-Symbol Knowledge
‘B]ending (Consonant and Vowel Substgfuffon)
Controlled Phonic Application Co £
Contéxé Analysis {(Closure) -
Reading Voéabu]ary Deve]opmeﬁt
Structured Analysis Skills
Oral Reading for Diagnosis
Predicting Outcomes and Extending Ideas
Locééing Information )
Remembering and Following Directions
Organizing

N

Evaluating Critically
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PROCESS AND PRODUCT EVALUATION’
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. - - "CARD TEST (FORM A)- c oL
"LIST OF SKILLS AND NUMBER OF TEST ITEMS AT EACH LEVEL

*

.
. »

. - R .

-
.

0 .
z

- M |BB [CCJIA|1B |2 [3 |4 |5 |6

READING READINESS . . | .,

Visual Discrimination (Shapes) .
Visual Discrimination (Letters)

Visual Discrimination (Words) - ]
Visual Memory (Shapes)s . @

* | Visual Memory (Letters)

" | Visual Memory (Words) J

Auditory Discrimination (Initial Position)
Auditory,Discrimination (Final Position) °
Auditory Discrimination (Medial Position)

(S, N3]
CARSARY

oo,

TOTAL ‘ ‘ t 15 |15 15} - —

WORD RECOGNITION . ‘ ) 1, ‘ v

s
. /

Phonic Analysis i
Initial Consonant (Sound to Symhol)

Final Consonant (Sound to Symbol) o

~Initial Consonant Substitution (Phonic Application)
Final Consonant Substitution (Phonic Applicatioh)
Medial Vowel Substitution (Phonic Application) /
CVC-e Substitution (Phonic Application)

.. TWN
K

— O -

N 2

- | STRUCTURAL ANALYSIS

Inflected Endings
Contractions . :
Compound Yords ‘ u . g

2

NN
, »
NN

~N N‘.
0 4t

Syllabication L .
Affixes: . . _ s N
Comparatives : i %

. , i
CQQTEXT ANALYSIS: o , 6 6

P R

NN -

L SN
(=)
(=)
(=)
(8]

Comprehension - . T _ . .

s

-

Locating Information

* | Remembering :
Organizing (Main Idea, Sequencind, etc.)

Predicting Outcomes-Extending Ideas i - .

o—-r-nr-n°r-n
NN NN
W= MNN
-éb-wa
‘r\;'wmcn

N

DICTIONARY ANALYSIS . | ' | -

- ToTAL 24 | 28 |30 |30 |25 |27 |27
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‘The degree to which I feel competent and am appiying the basic procedures are as

Circle the number which describes your level of application for each procedure.

-

KEY: 0- Not at all 1-3imited application 2-satisfactory épplication
PROCEDURE S RATING - . COMMENT
. . RS , A
Administered IRI for initial s 0o 1.%2 —
.placement. :

Performing reading for diagnosis
at least weekly for each target B
student. 0 1. 2

Recording reading errors generated .
each time reading for diagnosis is
performed. . o 1 2

Matching reading errors generated
to appropriate support system as ‘ 0 1 2
outlined in the teacher's guide.

Completing and using individual
contracts with teacher directed

activities included prior to ' ’ s

independent skill practice. -0 1 2
x

Completing and using individual

contracts with independent skill

practice designed to teach

reading skills related to errors .

generated. ‘ o 1,2

Constructing, organizing} and
coding teacher-made learning
materials according to each support ) s
sbstem needed for my target students 0o 1 2 T

Identifying, organizing, and .
coding published materials ac—
cording to each support system
needed for my target students. o 1 2

Administéring and recording pre-
‘post criterion-referenced, reading .
tests as each student progrcsses

follows:

from opie level to another . o 1 2 S S
BEY S T
If givgﬁ an opportunity to continue in thic ‘project next Year I would (check whic@)
e . want to participate . .
j not want to participate. ¥ “r

L

_ COMMENTS: ' - -

‘ \ o ' | ;'8:63 o

o Provided by * M
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’ AMS TITLE I PILOT PROJECT

. : SELF EVALUATION CHECKSHEET N,
TEACHER —° = = T el o DISTRICT o
b R - ‘v

| SCHOOL : ' DATE .

1 - .
_Please provide the following information to serve as documentation of your progress in imglc

menting the AMS Reading Program according to the training you have received. .
g , :
\ ’ ' - 7
1. Target Students: No. " Grade Level(s) L Black White a

wd
5

2. Date you first participated in pilot project

\;3.- Number of minutﬁé of daily instruction provided to target group

4. The days’wheq/énstruction is pro;zgad are M i) W TH F (Circle)
5. The time of‘day my target group meets is from to . C
. . - g -
6. Number for which initial placement has been accomplished and Zecorded ...
N
7. Number for which you are presently recording reading érrors generated . ™ ,

as continuous diagnosis is performed

8. The frequency of reading for diagnosis which you are now performing is
(once weekly, twice weekly, etg.) } - R

-

9. The number for which individual contracts are being completed and used daily

10. The number for which you are previding daily teacher;directed activities
" related to skill needs ' - -

3

21. The number of students you are presently maintaining at their proper instructional
level is .

12. The approximate number of materials which you have i tified, organized, and coded .
for the support system <

(AI B, - Q) .




\ , P ‘-.'1‘; /
O ,_MEMORANDUM
. . / -. ' .‘ \ . . N
TO: PifotTeache'ris DATE: April 28, 1975
FROM: Fay W. Smith " '
Educators Consultt’hg Servi‘ces lnc N
i . - g BT ”’ * E«- , -t B
SUBJECT: Evaluatlon Dsta, Yor Pilot Project,: ),‘ R
Jo R

Your assistance is needed to provide us with the information necessary to complete
an end-of-year evaluation report. The following, information should help in getfing
this together. If you have questions, you may confer with one of us as we make our

final visit. ,

1. Complete the attached form lncludmg the information for each of your target
students. .
a. |Initial placement refers to the book level, page, word recognition, com-
prehension and rate at which you first placed the student at his instructional
level.

¢

b. Exit placefent level refers to the book level, page, word recognition, com=
prehension, and rate at his/her instructional level the last time you
performed 4 diagnesis before completing this form.

o % -\

c. Standardized test scores (pre and post) should be recorded in grade level
equivalent scores. In case this is impossible, include a note on the bottom
of the Page indicating if it is percentile, raw score, etc. Be sure to indicate

" what test was used and dates of testing. If your particular test does not
give vocabulary, comprehension, and total reading, record what you have
and indicate how it is designated on the test printout. If you alréady have |
this test data recorded on another form just attach it and don't bother to

' re-copy on this form,

2, Complete the attached feedback questionnaire. Be as specific as you possnbly -
can. Use back of page or extra ,sheets if the space provided is not adequate.
v . -
3. Include a summary of how you mvolved parents or attach thé parent involvement
- - form which was provided to you, at one of the meetlngs. .

4. Be.sure to administer any final criterion test to students who have completed
ot have almost™completed a book level where the test manual indicate$ it should
be administered. Record the results as you have Jbeen recording them and give
them to your supervisor to send to,us. If you’need opies of particular tests,
ask your supervjsor to find out how many each teach needs of each level-' and
y o Jwe will get, them to- you immediately [ ) '

.
1 . . 9

<

.EMCFWS bjm ‘ ) ; ‘88 - . |




w

EDUCATORS CONSULTING SERVICES INC.
o P. O. Box 1503
' ~ Conway, Arkansas, 72032

- , _ N
DISTRICT N ’ | SCHOOL ]
TEACHER . DATE

3

Please complete the following quest/ons for use {n evaluating the effectiveness of the
AMS Pilot 'Reading Project in which you participated during 1974-75. Give your own

' opinion and don't be timid about being either positive or negat/ve agbout any aspect

of the program

1. Date you first began participating in the Pilot Project:

2. Number of target students you taught: ]

3. Number of minutes of daily instruction in reaaing provided to target students:

3

-

4. The days each week the reading instruction was provided to target 'studefnt”s:
(circle) M TU W TH F

Number of target students you were able to accurately place at their instructional
level and record the results: .

6. Number of target students for which you were able to conduct continuous diag-
nosis during the spring semester of 1975:

7. The frequency of readmg for diagnos:s which you were able to perform during
the spring semester: (once weekly, twice'weekly, ohce each month, etc. )

f
8. The number of target students for which individual contratts were completed and
used daily during the spring semester° .

The approximate number of materlals which you have ldentlfledb constructed, and
coded for the support system. * (Show the number for eaéh letter separately.)

o

[P

Letter - . Number of Matertals

FAY




10.
.
12,
.18,

18,

¥

Number of target students to which you administered appropriate criterion ‘
reading test: ‘

Number of target students you were able to maintain at this‘instructional leve!

during the spring semester:y,

On the average, what was the frequency of group meetings involving the pilot
teachers.in your district? (once monthly, twice, not at all, etc.) °

How many of the in-servide traihing'sessions did you attend in Little Rock?
(all, missed one, two, etc.) ' B

Please rate the extent you feel you were able (or unable) to perform each of the
major steps in the procedures and add your comments about difficulties, satis-

faction, etc. - RATING KEY: 1--notatall ... ... v . .. . 5-—excellent:
Steps in Procedures o " Circle Rating
a. Perform diagnosis and accurately place 1 2 3 4 5
each student at his/her proper instruc- .
tional level.. ~
Comment
‘ 4
[ :
. “b. Record errors generated on an "1 2_ 3 4 5

§ndividu’al checksheet, -

Comment - X .



c Match errors generated with 1 2 3 4 5 .
" . appropriate support system -~ ‘
‘A,’“B"'; C' etC. >i . '(r

~

Comment

4 d. Complete individual contract which was Trereid 304 5 . _
used daily with, or by, the student. ' - e

- Lo
Comment K .
. 7 ’ ‘
l’ X {
* |
A =, ‘ - |
£ F'é(f : % Y -
e. Provide directed teaching of skills no 1 2 3.4 5 . |
related to erygits generated. )
P o R ‘ ) ~
Comment ' el .
~ VA “ - ’ N |
- "‘5%6’4’ ) i
’ N FAN . ‘
.o - ‘
S ‘ \
- * . |
“ : .
z ! @é‘* i e ?
' u"" :rr“;f"“/ ‘ -7
f. Provide independent skill practice which 1 22.:73—% 5 .
related directly to teaching skills'con- :
nected to reading errors generated.
4 RN .- 1
- SF Comment :
T ) . L3S B &
T 4 » - . s
' ' T T T 7 ~ T ) s « ®




,

g. Perform continuous diagnosis for each, 1 2 3 4 5

student at least once per week, g
Comment ' ,\
) .

N w..-""'«wu "
. " e
y S

h. Maintain each student at appropriate
instructional level during the spring

semester.

Comment

%y
i. Code and organize instructional ? 2 3 4 5
materials according to the system. -
Comment R : .
e i «
. i
15. Please indicate how you feel about the program by circling the number which
most closely corresponds to your feeling. Add comments at the bottom about - ~
e . .any item.
- -
KEY: 1--very negatively; 2--negatively; _}--so-so; 4--positively;
) 5--very positively . , . . ‘
° N e 9 2- ’ ~
o ( : ' .
. -




.

4

a. «Fhe in-sérvice sessions held in Little Rock - -

<« Overall
).f: 1]

-~ Length of sessions

3

Content included

Activities included for participants

Number of sessions

HE

-- Hélp provided by the consultants

-- ldeas gained from other participants

-- Facilities and motel accommodations
"~ - - "‘""/\i—%

Comments (positive, negative, or suggestions)
N

AY
\

The AMS Reading Program

-~ Overall
-- Determining each student's instructional
level ) -

-- Recording reading errors generated at;’
_instructional level &

]

-~ Using individual contracts

P

Performing diréct teachi ng activities,

- < :

--" Proyiding indepéndent skill practice

--_Conducting weekly diagnosis
R . - { “
. N

i 93
-5~

-—

1)

e

—l“(/

Circle Rating

-




- Maintaining each student at his/her 1 2 3 4.5
- instructional level :
-- {.want to continue the AMS prgceduresk. b 1 2 3 4 S

| would like to participate in the project 1 2 .3 .4 5
during 1975-76. , ' -

Comments (positive, negativé, or suggestions) /

16. Sugge.;,tions for 1975-76. What should be the em;Shasis for those involved
during 1975-76? (Include sggges'tions for new teachers as well as experienced.)

ﬁ}"

17. Did you have any students which did especially well that you could share?’
(describe briefly) /

—— o

.;N
3

v
rmmam——
T AT N

’
s

I




. Q)
. R ;
: ~
%
- [
. 2,
&
%
. - ( N ‘
’
- .
'
[ [, o
o T i — e — PR L _ \
. 5 .
- r—
1 * .
‘
.
’
’ .
. -
»
.
4 &
‘. P ’k__>
’ -
- ' LY
[N
.
" . ’ _.J
~ Cob r : v .
: ATTFACHMENT F / |
/ .
¢ . ‘ 1
PUPIL RECORD SHEET ) , - ‘
- - .
. - . fee
.
2 Yy
? - '
—_— - o )
P\‘i 2 . ‘ )
» V .
) «
-
. .
° ° . .
E . ; .
e ” ~
. + '
) N A
’
N \
o
£
.
‘ I
8
* 9
' I .
. K% .
g . . , .
i . { e~
A .
4 "fﬁ‘ \ a o . {
‘ ’ w -
..... SRR
' ‘ -
- : e . ‘
> . ’ “

!, = ,
! -~ LT - =

| ‘lc? I




¥

-9 ‘yv- .meﬁmocof : “uoyooyay buy . . -

: A - "fiy 20w
-2ud Ho@u $SaXLISY pYay 2uU0c AUD UY 0N UDYY V¥
. J°‘a ‘g :10quAS 03 punos UOWY2 JUOFUIPY fuv yumoo you og . :
Aayy ‘yom . :spaom 3ybtLs @ ﬁuo u@o -~ uoL3n3 13sqng .- A9yst 1 qnd
Guy- 3- ssburpuy -
-~ ‘-v- IS|3MOA |eLpay : @ ~~ uoLssLug . ) 91311 oog
Yr-- ‘q-- 2S3UPUOSUOD [Ruld N _ o T
-=¥9’ ‘--¢ :SJURUOSUOD |BLILU] : —399— =~ P|0} PJIOM . =
. . . A on
. . ~ ! = — — 1 N
- - " (W04 Slyf uo paoday oL - 4 tSu0L3IONASUT bulldaey |3Aa7 {edoLlonalsu
- ) f ,. 3 ] c
;7 i ' -
] -

» o . < - *
sa|qe| LS | suot}dea3uo] meg.mpq:mm;m (sbuoyaudip (sydeabip LoquAs 03 spJoy  [(wdM)PdWOD| ¥M [SI9Yd | 3L1va
¢saxt4dy |~ spunodwo) © .| “sudeabLp ajburs) | *spualq ‘albuts) punog 3ubts  ([3Lvy /
¢ ¢ , s T S|aMo SjueUOSUO
sbutpug | ‘sjooy 5%, SL3MOA 3 J SISATYNY
SESATVNY w&mEu:ﬁm i . mHm>._<z< JINOHd - 1HIIS -

‘ r / T L C ' C 2 ’
T / ST 113 ( - - ¥3IHOWAL
. . . N C -
| \ , . TO00HDS ,Javio , L D_LNW

(€ 03 T AYVWI¥d STIINS NOILINDOOY GYOM) LIFHS Qu0I3IY TIdnd - .




»

REDICTING OUTCOMES/

) LOCATING REMEMBERING/ . EVALUATING
_ EXTENDING IDEAS INFORMATION FOLLOWING DIRECTIONS ORGANIZING CRITICALLY _
, . -
| ‘ .
| M . " N 0 P Q
B .
,* -~
B A
. - /
“ @
. -~
. <
I v . < v y ¢ i
- ~ FLUENCY o
ORAL RATE
TITLE : (WPM) . i
. DATE_
. . STLENT
TITLE ’ _ RATE (WPM) .
) 4 DATE ,
' )
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